
 

 

 

 

Organizing the Quranic-Based Humanities 

(A Case Study of Organizing the Divine Traditions of the Quran 

in the Branch of Educational Sciences)
 

Saeed Bahmani  
Assistant Professor, Department of Quranic Sciences, Research Institute for Quranic Culture and 

knowledge, Islamic Sciences and Culture Academy, Qom, Iran. 

s.bahmani@isca.ac.ir 

Abstract 

 Quranic data are generalizable and scientific when expressed in the form 

of real propositions. Real propositions are divine traditions. Any 

tradition whose subject is human and whose predicate expresses one of 

human voluntary actions constitutes a divine tradition within the realm 

of the humanities. The necessary prerequisite for the formation of 

Quranic-based humanities is the localization and structuring of these 

traditions within the domain of the humanities, which has not been 

accomplished thus far. This article addresses the organization of divine 

traditions in the branch of educational sciences, which is among the most 

important branches of the humanities. The purpose of this research is to 

demonstrate the authority of the Quran in educational sciences. To 
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identify and organize these traditions, the article's strategy relies 

primarily on extracting the identifying components of educational 

sciences' data from its definition. Traditions governing voluntary actions 

constitute first-tier science, while traditions encompassing the 

philosophy of educational sciences constitute its second-tier science. For 

the sake of brevity, the data of the philosophy of educational sciences are 

processed only within those traditions that indicate the foundations, 

objectives, and methods in educational sciences. The method for 

determining the identifying components of the data containing divine 

traditions related to educational sciences is a combination of inductive 

and deductive methods, external to the implications of the Quran. The 

research method within the Quranic text is documentary and 

implication-analytical , which is termed ijtihad in verbal evidence. The 

method of localizing and organizing the traditions within the first- and 

second-tier knowledge of educational sciences is deductive, because it is 

based on identifying components and a model constructed upon those 

components. The article begins three essential processes of organization 

by determining the identifying components of educational sciences' 

traditions and continues with the presentation of a conceptual model for 

data retrieval. Subsequently, the traditions are concretely organized by 

determining organization patterns and presenting their conceptual 

model. The result of the research is the operationalization of organizing 

the Quranic divine traditions in educational sciences. The innovations of 

the article are as follows: 1. Determining the identifying components of 

first- and second-tier knowledge regarding divine traditions in the field 

of education; 2. Determining the process of organizing divine traditions 

in the field of educational sciences; 3. Delineating a conceptual model for 

the process of organizing traditions in educational sciences. 

Keywords 

Divine Tradition, Authority of the Quran, Humanities, Educational Sciences, 

Organization Patterns, Conceptual Model. 
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Introduction 

The Holy Quran is a collection woven from descriptive and 

prescriptive teachings. The transformation of human descriptive and 

prescriptive knowledge in the light of the Quran is undeniable. 

Naturally, the perspective of the Holy Quran differs from the view of 

"someone who considers man (as the subject of anthropology) to be a 

material being on par with other animals." Fundamentally, we witness 

two types of anthropology that differ vastly from one another in terms 

of both questions and answers. Of course, the difference lies not only 

in the questions, but the story is precisely the same regarding the 

method, purpose, and other foundations of science. (Hasani et al., 2006, 

pp. 222–223). 

We define the humanities as the sciences of describing and 

modifying human voluntary actions, alongside their second-tier 

knowledge1. Likewise, educational sciences consist of disciplines that 

address the description and modification of human actions and their 

philosophy. 

The divine traditions set forth in the Holy Quran are generative 

laws. A number of these traditions concern human voluntary actions. 

These traditions are placeable within the realm of the humanities—

specifically educational sciences—and can harbor implications for 

shaping Quranic-based humanities. Identifying, extracting, and 

organizing them constitutes the initial process of achieving the 

structure of divine traditions within these sciences. Beyond providing 

cognitive benefits and harmonizing human behavior with them, the 

articulation of divine traditions also possesses motivational functions. 

Traditions that do not directly describe or modify human actions and 

                                                 
0. The aforementioned definition, with modifications and condensation, is adapted 

from the definition by Mr. Ahmad Hossein Sharifi (Cf. Sharifi, 2015, pp. 104–155). 
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primarily serve a cognitive function are not categorized under the 

first-tier knowledge of the humanities; rather, they form the 

foundations of human science, which can be addressed within its 

corresponding branch in the humanities. What is placeable within the 

first-tier knowledge of the humanities are traditions that directly 

describe human actions and their effects. Discovering traditions is an 

implicational and interpretive endeavor; however, organizing and 

systematizing them is a post-interpretive effort. Discovering and 

organizing divine traditions in educational sciences—which ranks 

among the most important branches of the humanities—is a 

methodological endeavor aimed at demonstrating the objective 

scientific authority of the Quran. 

The humanities investigate disciplines related to the study of 

man and his voluntary actions. Religious data—particularly the data of 

the Holy Quran—are laden with anthropological propositions and a 

collection of descriptive and prescriptive insights for organizing 

human voluntary actions. Hence, the presence of the subject, 

predicate, and issues of the humanities within Quranic propositions is 

undeniable. Despite the abundance of Quranic and religious data and 

their profound impact on human voluntary actions, we have yet to 

consciously organize religion-based humanities. To organize the 

humanities upon the bedrock of religious and Quranic teachings, we 

are compelled to recreate the method of extracting the humanities 

from religion and organizing them within these sciences. The lack of 

systematic organization regarding the scientific data of the Holy 

Quran in the humanities generally, and its most vital branch—

educational sciences—specifically, is the problem this research 

endeavors to address, taking strides toward its resolution within the 

designated scope and boundaries. 

Divine traditions of the Quran are revelatory propositions that 

http://jti.isca.ac.ir/
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articulate existence or the relations among objects. These traditions 

are sciences springing from revelation. For instance, « َُّوَ جَعَلنْا منَِ المْاءِ كل
ءٍ حَي شَي ْ  »"And We made from water every living thing" (Al-Anbiya: 30) 

is a biological law presenting water as the most fundamental factor 

and origin of the formation of life. «ي ل لمُِتْيٍََََّ  لَ يا ْْ ََ ُُ يمْ  And the "«وَ الشَّ

sun runs toward its resting place" (Ya-Sin: 38) is physical and 

cosmological data concerning the quality of the sun's motion. «كَلاَّ إِنَّ إ
ََىْى إالْإننْسلانََّإلَََْْىلا  إ«*إأََّْإرَآهُإاسلاْ " No! [But] indeed, man transgresses * 

Because he sees himself self-sufficient" (Al-Alaq: 6–7) is anthropological 

data regarding one of the laws governing his actions. This datum is 

placeable within the branches of educational sciences, psychology, 

social sciences, economics, and politics. Organizing the divine 

traditions of the Quran within the sciences, including educational 

sciences, is a necessary and inescapable imperative for the Islamization 

of sciences. 

Background of the Title 

The article "Organizing the Quranic-Based Humanities: A Case Study 

of Organizing the Divine Traditions of the Quran in the Branch of 

Educational Sciences" lacks a direct precedent in which the exact title 

has been investigated; however, the elements composing the title 

possess study backgrounds. Therefore, the background of the title's 

elements is examined. For this purpose, the "background of processing 

divine traditions in the Quran" and the "background of studies on 

Quranic-based educational sciences" are investigated. First, we briefly 

address the background of "processing divine traditions in the Quran" 

by commentators and Quranic scholars. 

From the era of revelation until the end of the twelfth century, 

only in the eighth century did Ibn Khaldun (703–804 AH / 1304–1406 

CE) in Al-Muqaddimah and al-Maqrizi (766–845 AH /1364–1442 CE) 

http://jti.isca.ac.ir/
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in Ighāthat al-Ummah bi-Kashf al-Ghummah pay special attention to 

"divine traditions." Both utilized this concept to explain historical 

events. 

Quranic and Islamic scholarship of the past two centuries 

demonstrates the steadily increasing prominence of the concept of the 

"divine tradition." For example, the concept of the "divine tradition" 

holds extraordinary prominence in the works of Martyr Sayyid 

Muhammad Baqir al-Sadr (1931–1980 CE), Martyr Morteza Motahhari 

(1919–1979 CE), Ayatollah Abdullah Javadi Amoli (born 1933 CE), 

Master Ali Safaei Haeri (1951–1999 CE), and the like. However, none 

of the commentators or scholars have organized divine traditions in 

the sciences generally, the humanities specifically, and educational 

sciences most particularly. Although expressions such as historical 

traditions and social traditions appear in these works—and history and 

society are two branches of the humanities—they have merely 

extracted certain traditions within these two arenas and have not 

sought to organize them. 

The processing of divine traditions in the Quran over the past 

two centuries differs vastly from the past; the fourteenth [Hijri 

Qamari] century in particular can justly be called the century of the 

prominence of the concept of divine traditions in works of exegesis 

and Quranic research. The prominence of the concept of divine 

traditions—prima facie—in the exegesis and Quranic studies of the 

fourteenth century (the 20th Gregorian century) demonstrates a 

scientific leap. The formation of martyr [Muhammad Baqir] al-Sadr’s 

theory of historical traditions (1931–1980 CE / Iraq) and the 

enthusiasm of many scholars such as Naquib al-Attas1 (born 1931 CE 

                                                 
0. Hassani and Dargahzadeh, 2014, pp. 7–26 

http://jti.isca.ac.ir/
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/ Malaysia), Ismail al-Faruqi1 (1921–1986 CE / Egypt), martyr 

Morteza Motahhari (1919–1979 CE / Iran), and Taha Jabir al-Alwani2 

(1935–2016 CE / Iraq) for producing Quranic-based knowledge—

especially in the humanities—alongside the recent emergence of the 

theory of the Quran's scientific reference in the past decade, constitute 

clear instances of this leap in this century. Despite this, Quranic data 

has not yet been organized within any of the fields of the sciences. 

The foundations of the paper are as follows: 

1. The rule of law/traditions in existence (Ontological), 

which "encompasses all beings of the horizons, societies, 

and souls" (Bakkar Mahmud Al-Hajj Jassim, 2011 AD, p. 33); 

2. God's exclusive sovereignty over the traditions 

(Ontological) (Safa'i, 1993, p. 22; Al-Sadr, 2000 AD, p. 71); 

3. The placeability of divine traditions within the domain 

of the humanities (Ontological); 

4. The governance of traditions over human voluntary 

actions (Ontological); abundant data from the Quran shows 

that individual and social voluntary actions of human beings 

stem from antecedent causes3 and possess subsequent 

                                                 
0. Ghorbani, 2014, pp. 131–151 

2. Alwani, 2001, pp. 7–14 

يَ هَليَيِْ مْ وَ ي هُيمْ يَْ َ  يَُ » .3 َْ ي ٌَ ً  فمََينْ َعَيِهَ هُيىالَ فيَْ  ا يأََْيِنََّكمُْ منِِّ  هُيى  And if there should"«فإَِمَّ

come to you guidance from Me - then whoever follows My guidance will have no 

fear upon them, nor will they grieve" (Al-Baqarah: 38); « ْوَ تَياهُم  ً وَ الَّذينَ اهَْىََوْا زادَهُمْ هُيى
 And those who are guided - He increases them in guidance and gives them"«ٍََّيَْاهُم

their righteousness" (Muhammad: 17); « يطْاِ  َذََكَُّ وا فإَِذا هُيمْ إِ َّ  ُ مْ طائفِي مِنَ الشَّ ا إِذا مَتَّ َْ  الَّذينَ اٍَََّّ
 ,Indeed, those who fear Allah - when an impulse touches them from Satan"«مُعصِْيُ و َ 

they remember [Him] and at once they have insight" (Al-A'raf: 201); « َا وَ إِ َّ الَّيذينَ تمَنيُ
ا حْمنُ وُد  عَلُ لَُ ييمُ اليي َّ ْْ يييَ ََ ييالِ اسِ   Indeed, those who have believed and done"«هَملِيَُا الصَّ

 

http://jti.isca.ac.ir/
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consequences that are realized in this world1, in the 

Hereafter2, or in both realms of this world and the 

Hereafter3. When this data is generalizable and takes the 

form of a real proposition, it embodies a divine tradition 

governing human actions. 

                                                                                                                                                               
 

righteous deeds - the Most Merciful will appoint for them affection" (Maryam: 96); 

« ييْ ٌَ الِ اسِ أُولئكَِ هُيمْ  ُ  العَِْ يَّي ِ إِ َّ الَّذينَ تمَنَُا وَ هَملَُِا الصَّ »"Indeed, they who have believed and 

done righteous deeds - those are the best of creatures" (Al-Bayyinah: 7); « َا زاغَُا أَزاغ فلَمََّ
يٍّين َِ مَ الفْا َْ ُ ي يَْ ىِل الٍَّْ ُ قلَُُبَُ مْ وَ الَلّه  And when they deviated, Allah caused their hearts"«الَلّه

to deviate. And Allah does not guide the defiantly disobedient people" (As-Saff: 5). 

0. At-Talaq: 2–3:  « ِ كَّيلْ هَليَا الَلّه ََ َ نْ حَيثُْ ي يَْ َتَِبُ وَ مَنْ يََ
عَلْ لهَُ مَخَْ جا  * وَ يَْ زُقهُْ مِ ْْ َ يَ َّقِ الَلّه ََ مَنْ يََ  فَُ ي

ُ لكِيُلِّ شَي ْ  حَتْعهُُ إِ َّ  َ بالغُِ أَمِْ هِ قىَْ جَعَيلَ الَلّه ءٍ قيَىْاا  الَلّه » "And whoever fears Allah - He will make 

for him a way out * And will provide for him from where he does not expect. And 

whoever relies upon Allah - then He is sufficient for him. Indeed, Allah will 

accomplish His purpose. Allah has already set for everything a [decreed] extent." 

2. « َ ْ يااُ في  ْْ ي ل ميِنْ ََْ يَِِ مُ ا ْْ ُُّ مْ بإِيميا ِِ مْ ََ الِ اسِ يَْ ىيِ مْ اَب مِ * جَنَّياسِ النَّعيي إِ َّ الَّذينَ تمَنَُا وَ هَملَُِا الصَّ
ِ اَبِّ العْيالمَيندَهَْاهُمْ في ا  ُ  دَهَْاهُمْ أَِ  الَْ مْىُ لِلَّه ٌِ ْمي وَ ت ََ ُُ مْ في ا  عْ ا كََ اللَُّ مَّ وَ ََِ يََّ َُ »"Indeed, those 

who have believed and done righteous deeds - their Lord will guide them because 

of their faith. Beneath them rivers will flow in the Gardens of Pleasure * Their call 

therein will be, 'Exalted are You, O Allah,' and their greeting therein will be, 

'Peace.' And the last of their call will be, 'Praise to Allah, Lord of the worlds!'" 

(Yunus: 9–10); « ٍ  جاثيَِ   كلُُّ  وَ ََ ً ٍ  َىُْها كلَُّ أُمَّ َ وَْ  ما كنُيَْمُْ َعَمَْليَُ َ  إِلا أُمَّ ْْ ُ مَ َ َْ َ كَِابَِ ا اليْ »"And you 

will see every nation kneeling. Every nation will be called to its record [and told], 

'Today you will be recompensed for what you used to do'" (Al-Jathiyah: 28);  « َْ ها اصْيلَ
َ وَْ  ما كنَُْمُْ َعَمَْليَُ  ْْ ُ َاءي هَليَكْمُْ إِ َّما َ ََ  Enter it [to burn]; then be patient" «فاَصْعُِ وا أَوْ ي َصَْعُِ وا 

or impatient - it is all the same for you. You are only being recompensed for what 

you used to do" (At-Tur: 16); « يَ وَْ  ميا كنُيَْمُْ َعَمَْليَُ يا أَيُّ  ْْ ُ مَ إِ َّما َ َْ َ َ ا الَّذينَ كفََُ وا ي َعََْذَِاُوا اليْ »"O 

you who have disbelieved, make no excuses today. You are only being 

recompensed for what you used to do" (At-Tahrim: 7). 

3. « نْ مَنهََ مَتاجِ  عاوَ مَنْ أَظْلمَُ ممَِّ ََ مُهُ وَ  َْ  أَْ  يذُْكََ  فيَ ا ا
ِ لَُها إِيَّ  ف  ىَ الَلّه ٌُ  ٌَ ابِ ا أُولئيِكَ ميا كياَ  لَُ يمْ أَْ  ييَىْ

يَ ذِ هَيذابي هَ ييمي  ٌِ يْ لي وَ لَُ يمْ فيِ  ارْ
ٌِ  And who is more unjust than one"«ٌائفِينَ لَُ مْ فِ  اليىُّ يْا 

who prevents the name of Allah from being mentioned in His mosques and strives 

toward their destruction? It is not for them to enter them except in fear. For them 

in this world is disgrace, and they will have in the Hereafter a great punishment" 

(Al-Baqarah: 114). 

http://jti.isca.ac.ir/
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Theoretical Framework 

1. Examining Quranic Data in the Most Important Branch of 

the Humanities 

In this article, we have selected only one branch among the most 

important branches of the humanities—namely, educational sciences—to 

organize the Quranic-based humanities. Choosing educational sciences 

as the most important branch of the humanities has been adopted 

inspired by the perspective of Master Safaei Haeri in explaining and 

ordering the systems derived from religion (Safaei, 2006, pp. 120 and 124; 

Safaei, 2001, p. 131). 

2. Limiting the Scope of Research to Experiential Traditions 

within the Realm of This World 

Divine traditions are classifiable into three categories regarding the 

sphere of their flow: 

First: Worldly or terrestrial traditions; traditions whose sphere 

of flow is this world. 

Second: Hereafter traditions; traditions whose sphere of flow 

is the hereafter. 

Third: Omni-existential traditions; traditions whose sphere of 

flow encompasses both this world and the hereafter. 

The humanities are disciplines that describe and modify human 

voluntary actions. Human voluntary actions are empirical matters 

realized in this world. Therefore, the traditions that fall within the 

purview of this research are those whose sphere of realization is this 

world. 

For instance, the verse: « ََغَفُِْ وا اَبَّكمُْ ثمَُّ ََُبيَُا إِليَيْهِ يمَُيَِّعكْمُْ م َْ َاهيا  وَ أَِ  ا
«أَجَلٍ مُتَيم ا حَتَنا  إِلا "And [commanding], 'Seek forgiveness of your Lord 

http://jti.isca.ac.ir/
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and repent to Him, [and] He will let you enjoy a good provision for a 

specified term'" (Hud: 3) articulates a tradition whose sphere of flow is 

this world; the expression « أَجَييلٍ مُتَييم ا إِلييا » "for a specified term" 

explicitly indicates the worldly scope and boundary of its sphere of 

flow. Naturally, traditions whose sphere of flow is this world are 

empirically verifiable within this very world. The verse: وَ مَينْ يعََْيَغِ غيَيَْ  » 
ي ين َِ يَ ذِ مِينَ الخْا ٌِ ََ فِي  ارْ ْمِ دينا  فلَنَْ يٍُّعْيَلَ منِيْهُ وَ هُي َْ  And whoever desires" «الِْْ

other than Islam as religion—never will it be accepted from him, and 

he, in the Hereafter, will be among the losers" (Ali 'Imran: 85) indicates 

the operation of two traditions in the hereafter: the tradition that no 

religion other than Islam is acceptable, and the tradition of loss for 

those who seek other than Islam. Experiencing these traditions in this 

world is impossible, and until human beings transition to the realm of 

the hereafter, they cannot observe the flow of hereafter-bound 

traditions. The verse: ُ الَّيذ»  ْ يثُعَِّتُ الَلّه ِ  الثَّابيِتِ فِي  الَْ يياذِ اليىُّ  َْ يا وَ فِي  ينَ تمَنيَُا بيِالٍَّْ
يَ ذِ  ٌِ  Allah keeps firm those who believe, with the firm word, in" «ارْ

worldly life and in the Hereafter" (Ibrahim: 27) also clearly indicates the 

flow of the tradition of strengthening believers with the firm word 

across both realms of this world and the hereafter. 

Three Points 

First: The empirical verifiability of laws and traditions does 

not necessarily mean that they are recognized through empirical 

experience. In other words, we do not consider observation and 

experience to be the sole origin of empirical science; rather, absolute 

science, including empirical science, can also be attained from 

revelation. 

Second: The hereafter-oriented nature of certain components 

within the subject, predicate, condition, or consequence in 

propositions expressing divine traditions does not necessitate that the 

http://jti.isca.ac.ir/
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sphere of flow of the tradition expressed by them is always the 

hereafter. It is quite possible that some of the aforementioned 

components are related to the hereafter, yet the sphere of realization of 

the tradition expressed thereby is this world. For instance, in the verse: 

َ ذِ » ٌِ سْ قلُيَُبُ الَّيذينَ ي يمُْمنِيََُ  بيِارْ ُ وَحْىَهُ اشْمَأَزَّ  And when Allah is"«وَ إِذا ذكَُِ  الَلّه

mentioned alone, the hearts of those who do not believe in the 

Hereafter shrink with aversion" (Az-Zumar: 45), a causal relationship is 

expressed in this tradition between "the shrinking of hearts from the 

remembrance of God" as the consequence, and "disbelief in the 

hereafter" as the condition. The hereafter is a component of the 

concept within the aforementioned condition; nevertheless, disbelief 

in the hereafter and its consequence are worldly. 

Third: Although our theoretical framework is limited to 

worldly traditions and we do not address traditions whose sphere of 

realization is the hereafter, we acknowledge their impact on human 

life and behavior in this world. Naturally, these traditions also exert an 

influence on the human sciences. Therefore, we must address their 

functions within the humanities in their proper place and cannot 

completely ignore them. Some worldly functions of articulating 

hereafter-oriented traditions in the Holy Quran are as follows: 

1. Impact on the ultimate goal of human actions—the final 

cause  

2. Epistemic impact 

3. Motivational impact 

4. Deterrence—warning 

5. Generating longing and hope—glad tidings—for producing 

faith and reinforcing and increasing it. 

For instance, the following verses encompass a number of 

hereafter-oriented divine traditions in which epistemic impact is 
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affirmed: « ذَ الٍُّْ ً ٌَ ذُ اَبِّكَ إِذا أَ ٌْ ذَهُ أَليمي شَىيىي * إِ َّ في  وَ هَِ  ظالمَِ ي إِ َّ  وَ كذَلكَِ أَ ٌْ  أَ
مي مَشْيُ َدي * وَ ميا  َْ مَُعي ليَهُ النَّياُ  وَ ذليِكَ ييَ ْْ مي مَ َْ َ ذِ ذلكَِ يَ

ٌِ ََ هَذابَ ارْ ذلكَِ رَيَ   لمَِنْ ٌا
جََيلٍ مَعيْىُودٍ  ِْ ُ هُ إِيَّ  ٌِّ  And thus is the seizure of your Lord when He"« يُمَ

seizes the cities while they are committing wrong. Indeed, His seizure 

is painful and severe * Indeed in that is a sign for those who fear the 

punishment of the Hereafter. That is a Day for which the people will 

be collected, and that is a Day witnessed * And We do not delay it 

except for a limited term" (Hud: 102–104). This verse indicates the 

causal relationship between "being a sign" of the seizure of cities by 

God and "fearing the punishment of the Hereafter." Cognition of the 

aforementioned traditions exerts an impact on the affective action of 

fear in this world. 

The Three-Fold Processes of Organizing the Quranic-Based 

Humanities 

The three essential processes for organizing the Quranic-based 

humanities within any branch of the humanities, including educational 

sciences, are as follows: 

First: Determining the Identifying Components 

To discover the data of the Holy Quran in any branch of the 

humanities, including educational sciences, we are compelled to 

determine the identifying components of this data. Identifying 

components can provide the groundwork for discovering and 

extracting the data of the Holy Quran in each branch of the 

humanities. We determine the identifying components of the Holy 

Quran's data in the branch of educational sciences primarily by 

utilizing its selected definition. The content of scientific data consists 

of real propositions that hold true for existing and hypothetical 

instances. This data constitutes the very human divine traditions. 
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Divine traditions possess a scientific and generalizable nature (cf. 

Muhammad Baqir al-Sadr, 2000, pp. 69–70). Divine traditions related to man 

can organize the Quranic-based humanities. 

Second: Data Retrieval 

In this process, by utilizing the identifying components of educational 

sciences' data, we engage in data retrieval within the Holy Quran. 

Data retrieval is a necessary prerequisite for organizing them within 

the structure of the sciences. 

Third: Organizing the Data of Quranic Educational Sciences 

Organization is achieved through the localization of the extracted 

traditions under two main headings and three sub-headings as follows: 

1. Second-Tier Science (Philosophy of Science) 

1.1. Traditions of foundations; 

1.2. Traditions of objectives; 

1.3. Traditions of methods. 

2. First-Tier Science 

2.1. Traditions describing cognitive actions and attributes; 

2.2. Traditions of affective actions and attributes; 

2.3. Traditions of behavioral actions and attributes. 

In the aforementioned arrangement, second-tier knowledge has 

been prioritized over traditions implying first-tier knowledge, because 

second-tier sciences typically take an external view of science and 

serve as a preliminary introduction to understanding the sciences. 

The Process of Organizing Divine Traditions 

Educational actions of human beings, like any other action, are 
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governed by the laws of traditions. The Holy Quran contains a number 

of traditions that express the laws governing educational actions, and 

these traditions are placeable within educational sciences. 

In addition to what we stated previously—namely, Master 

Safaei Haeri's perspective on the importance of educational sciences—

we selected educational sciences for organization because it is one of 

the most comprehensive dimensions of human life, accompanying 

every other human branch of science. As noted earlier, it suffices to 

conceptualize moral education, social education, political education, 

economic education, and legal education to confirm the companionship 

of education with all the aforementioned sciences. For this reason, all 

data within the humanities, across any of their branches, can be 

considered as possessing an educational dimension. We designate 

these types of education as specialized educations. Thus, educational 

sciences and their data serve as a foundational science relative to other 

human sciences and flow through all of them. The sole distinguishing 

feature of educational sciences is that the educational scholar regards 

this data with an educational approach. This same status exists 

regarding data—or more clearly, traditions—that supply the second-

tier knowledge of educational sciences, such as foundations, 

objectives, and methods. The laws governing education encompass 

methodological elements because they express causal relationships 

among human actions. By being aware of these causal relationships 

and applying them, the educator can engage in educating and 

modifying the learner. 

For instance, the verse: « مٍ حَََّييا يغُيَِّييُ وا مييا َْ َ ي يغُيَِّييُ  مييا بٍِّيَي إِ َّ الَلّه
 Indeed, Allah will not change the condition of a people until"«بأَِ فْتُِيِ م

they change what is in themselves" (Ra'd: 11) demonstrates the tradition 

of the primacy of changing human correlates. This tradition expresses 

a law governing human transformation, whereby the alteration of any 
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people's correlates is contingent upon changing those things that 

accompany the soul—whether internal or external. This tradition 

governs the modifications of human voluntary attributes and 

behaviors. From this perspective, it is a placeable tradition within the 

branch of educational sciences. This very tradition is also placeable 

within the branch of ethics, as it is generalizable to the moral sphere. 

Likewise, it is placeable within the branches of social, economic, 

political, and legal action, for based on this tradition, we can consider 

social, economic, political, and legal changes to be contingent upon 

altering the correlates that accompany each person's soul within these 

spheres. This means that educators who pursue social changes must 

alter what accompanies the social dimensions of their souls. Other 

changes follow this exact same ruling. Thus, the tradition governing 

transformation is a human science tradition that can be considered 

both within the branch of educational sciences and within other 

branches of the humanities. The same holds true for traditions related 

to the second-tier knowledge of educational sciences. For example, 

the foundation of "humanity's perpetual need for divine grace in self-

purification (tazkiyah)," derived from the divine tradition articulated 

in the verse: « َْ ي ِ هَليَكْمُْ وَ اَحْمََهُُ ما زَكاوَ لَ لُ الَلّه ْْ مِينكْمُْ مِينْ أَحَيىٍ أَبيَىا    فَ »"And if 

not for the favor of Allah upon you and His mercy, not one of you 

would have ever been purified" (An-Nur: 21), is not merely an 

educational foundation; it is also reckoned as a moral foundation. 

Now, acknowledging that every datum of the humanities—as 

well as every divine tradition within the realm of the humanities—is 

placeable within educational sciences, we contemplate the components 

through which we can identify traditions that, independent of 

specialized education, purely encompass the knowledge of desirable 

modification in human voluntary attributes and behaviors. That is, 

within them, no determination toward the aforementioned specialized 
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educations is observable, and they solely embody absolute laws 

regarding desirable modification in human voluntary attributes and 

behavior. 

First Process: Determining Identifying Components 

Education, in lexicography, signifies nurturing, rearing, and instructing 

(Dehkhoda, 1998, vol. 14, p. 550). This concept possesses various and 

diverse definitions in technical terminology (Motahhari, 1988, p. 16; Seif, 

2005, p. 28; Amini, 1994, p. 14; Arafi, 2016, vol. 1, p. 125; Butler, as cited in 

Shariatmadari, 1969, p. 31; Phoenix, as cited in Shariatmadari, 1969, p. 32; Hushyar, 

1948, p. 13). Our selected definition of education and educational 

sciences is as follows: "Education: A voluntary action performed with 

the objective of bringing about change in oneself or others." 

"Educational Sciences: Disciplines that address the description and 

modification of human voluntary actions and their philosophy." 

We stated that our strategy in determining identifying 

components is the analysis of the elements of the definition. Our 

definition consists of two parts: the first part, namely "disciplines 

describing and modifying human voluntary actions," constitutes the 

definition of science and first-tier knowledge of educational sciences; 

the second part, namely "its philosophy," forms the second-tier 

knowledge of educational sciences. Each part possesses its own 

elements and identifying components. The elements present in the 

selected definition are: "science," "description," "desirable modification 

of voluntary attributes," "desirable modification of voluntary behavior," 

and "man." The presupposition is that we have identified and extracted 

the divine traditions of the humanities' domain and are now on the 

verge of organizing them within the branch of educational sciences. 

Therefore, the scientific nature of the traditions and their descriptive 

character are presupposed. It is clear that a divine tradition does not 
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inherently contain recommendations and prescriptions; although divine 

traditions are sometimes accompanied by prescriptive propositions, 

the aforementioned propositions are not generative divine traditions; 

rather, they are commands that, relying upon the data of divine 

traditions, shape human actions and abstentions. Furthermore, it is 

presupposed that by identifying the divine traditions of the humanities' 

domain, we have attained the divine traditions related to human 

voluntary actions. Whatever knowledge these traditions place at our 

disposal will possess an educational function. Consequently, the 

identifying components of the first-tier knowledge of educational 

sciences, derived from the first part of the definition, are: 

1. "The science of describing human voluntary attributes 

and actions"; our intended meaning of descriptive science 

is the descriptive propositions of the Holy Quran. 

2. "The science of desirable modification of attributes and 

desirable actions"; our intended meaning of modification 

science is any proposition that exclusively articulates the 

factors and barriers of desirable modification in human 

attributes and actions. 

Thus, any tradition embodying one of the aforementioned 

components is a placeable tradition within the first-tier 

knowledge of educational sciences. 

3. Philosophy of educational sciences (second-tier science); 

our intended meaning of the philosophy of educational 

sciences is any proposition related to educational sciences 

that addresses matters external to it. Among the topics of 

the philosophy of educational sciences, we have selected 

three subjects: foundations, objectives, and methods. 

Second Process: Explaining Data Retrieval and Its Conceptual 
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Model 

The aforementioned components lead us to the data of the first- and 

second-tier knowledge of Quranic educational sciences. The explanation 

of the data retrieval process based on each component is as follows: 

First—The component of "sciences describing human voluntary attributes 

and actions" 

Based on this component, any divine tradition that encompasses the 

description of human voluntary attributes and actions is placeable 

within the branches of the humanities and educational sciences. We 

stated and argued earlier that every Quranic tradition in the 

humanities' domain can likewise be placeable within the branch of 

educational sciences; we even stated that we can consider the divine 

tradition related to each branch of the humanities—such as economics, 

politics, and law—as the educational traditions of that branch. 

Therefore, in identifying the divine traditions of the educational 

sciences branch, we do not face complexity and difficulty. Since every 

descriptive datum of the humanities is placeable within educational 

sciences, all divine traditions of the humanities are worthy of 

knowledge for the educator. 

For instance, the verses: « ا مَينْ أَهْطيا ََ باِلُْ تْينا وَ اٍََّّيا فأََمَّ *  * وَ صَيىَّ
ُ هُ للِيْتُْ ً َغَنْا فتََنيُتَِّ َْ ا مَنْ بخَِلَ وَ ا بَ باِلُْ تْينا * وَ أَمَّ ي ُ  * وَ كيَذَّ هُ للِعْتُْي ً* فتََنيُتَِّ »"As 

for he who gives and fears Allah * And believes in the best [reward] * 

We will ease him toward ease * But as for he who withholds and 

considers himself self-sufficient * And denies the best [reward] * We 

will ease him toward difficulty" (Al-Layl: 5–10) can be categorized 

among the data of the humanities; because the first three verses 

indicate a tradition reporting a causal relationship between three 

voluntary actions—"giving," "fear of God (taqwā)," and "believing in 
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the best"—and "the provision of ease and wealth by God." The next 

three verses likewise indicate a tradition reporting a causal relationship 

between three voluntary actions—"withholding (stinginess)," "self-

sufficiency," and "denying the best"—and "the provision of hardship 

and poverty by God." In addition to their placeability within the first-

tier science of educational sciences, the above verses encompass 

teleological data that fall within the philosophy of educational 

sciences. However, here we elucidate the aspect of first-tier science. 

The concepts of "giving," "fear of God," and "believing in the best" 

are desirable realities, while "withholding," "self-sufficiency," and 

"denying the best" are undesirable and modifiable realities in human 

beings. Education is the process of desirable modification in the 

learner, which is realized by generating desirable attributes and 

actions or eliminating undesirable attributes and actions. The causal 

relationships expressed in the aforementioned verses show that if an 

educator wishes to provide the factors of ease within the learner's 

personality, it is necessary to instill in them the behavior of giving, the 

emotion of piety, and the recognition of goodness. Similarly, to steer 

them away from hardship, it is necessary to distance them from 

stinginess, self-sufficiency, and the falsehood of considering goodness 

unreal. 

Second — The component of "the science of desirable modification of 

human voluntary actions" 

Any divine tradition embodying data regarding the modification of 

human voluntary actions—whether desirable or undesirable—is 

placeable within the branch of educational sciences, in addition to 

being a tradition in the realm of the humanities. It is worth noting that 

we equate "science of modification" with prescriptive, evaluative, and 

advisory sciences. These sciences are usually expressed in the form of 
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propositional imperatives and in the mold of commands and 

prohibitions. Another category exists in the form of propositions that 

praise or condemn a human action. Divine traditions can be analogous 

to this category of evaluative propositions because Almighty God 

expresses evaluative propositions to bring about changes in human 

behavior through awareness of the value of an action. The praise or 

condemnation of a human voluntary action by the Creator of man, in 

addition to its evaluative implication, expresses an ontological truth 

regarding it. For example, in the Quranic expression: « تَيكمُْ وَ ي َلَمُِْ وا أَ فُْ 
َُ بعَيْيىَ الْْيميياِ  وَ مَيينْ ليَيمْ يََيُيبْ فأَُولئيِيكَ هُيي ييمُ الفْتُُييَ َْ َُ ايِ ْ لٍَّْييابِ بيِيئ ْْ مُ وَ ي َنَييابَُ وا باِ
يالمَُِ   And do not insult one another and do not call each other by"«ال َّ

[offensive] nicknames. Wretched is the name of disobedience after 

[belief]. And whoever does not repent - then it is those who are the 

wrongdoers" (Al-Hujurat: 11), the imperative phrase "And do not insult 

one another" and the prohibitive phrase "and do not call each other by 

[offensive] nicknames" do not inherently indicate any descriptive 

knowledge; however, the declarative sentence "Wretched is the name 

of disobedience after [belief]" and the sentence "And whoever does 

not repent - then it is those who are the wrongdoers," although both 

are declarative sentences and real propositions that also indicate 

descriptive knowledge, possess prescriptive and evaluative implications 

as well. These sentences indicate the impropriety of "calling one 

another by bad names" and "failing to repent from it." The harmony of 

the two aforementioned expressions reveals the deeper meaning of the 

first expression. In the Quranic expressions, we encounter two 

Quranic divine traditions: 

First: Naming [someone] with a corrupting name after belief 

is bad. 

Second: Believers who do not repent from bad naming are 

wrongdoers. 
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The aforementioned traditions, in addition to their ontological 

implication, also possess implications regarding prescriptive content. 

Prescriptive content encompasses the knowledge of modifying human 

voluntary attributes and actions. Our elucidation regarding the 

implication of the aforementioned traditions on prescriptive content is 

as follows: 

a) The word "bi'sa" is termed a verb of condemnation in 

contrast to "ni'ma," which is for praise. 

b) The word "bi'sa"—both independently and in the compound 

"bi'samā"—has been used a total of 20 times in the Holy 

Quran. In all twenty usages, bi'sa entails the meaning of a 

discordance between the object related to bi'sa and man. 

This discordance, accompanied by unpleasantness, is not 

merely an evaluation devoid of truth; rather, it informs of a 

reality within existence. 

c) The Creator's notification of "the badness of a thing," in 

addition to announcing a value, informs of an ontological 

truth. The Creator's report differs from the report of a 

created human being. If a human gives such a report, they 

are solely informing of a value and an asserted truth, and it 

is not certain that a reality exists beyond it; however, divine 

reports are ontological. 

d) If from the first expression we do not reach the ontological 

reality of "the discordance of the object of bi'sa with man," 

we arrive at it from the second expression; because if we 

consider merely the lexical meaning of injustice (zulm), 

which is "placing a thing in other than its proper place," the 

"wrongdoing of believers who do not repent from giving 
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bad names to others" signifies persistence in an action that 

is out of place—meaning it is incompatible with the 

position in which they are situated and with the divine 

generative and legislative traditions. 

Therefore, any evaluative content expressed in the form of a 

declarative sentence in the Quran, in addition to being evaluative, 

possesses an ontological nature and indicates a generative reality. 

Thus, propositions of this sort can likewise bear divine traditions. 

Since these traditions also indicate desirable and undesirable actions—

just as the aforementioned verses indicate the desirability of 

repentance and the undesirability of "corrupt naming"—they are 

traditions placeable within educational sciences; because they provide 

a portion of the educator's awareness regarding human voluntary 

actions and their effects, which can exert an impact on the adoption of 

educational measures and actions. 

Third — The component of "second-tier sciences of describing and 

modifying human voluntary actions," which includes foundations, 

objectives, and methods. For instance, the verse (Al-Isra: 70), which 

expresses the divine tradition of the inherent dignity of man, indicates 

an anthropological foundation. Likewise, the verse (Al-Hujurat: 13) 

possesses a teleological implication, indicating acquired dignity as a 

desirable and educational objective. Similarly, the traditions present in 

the verses (Rum: 6–9) can harbor methodological implications, such as 

the practical role of "awareness-raising," "emerging from heedlessness," 

and "contemplation" in education. 

Conceptual Model of Data Retrieval in Educational Sciences 

within the Quran 

By possessing the three identifying components stated previously, we 
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can delineate the conceptual model for identifying the divine 

traditions of the educational sciences branch. The presupposition is 

that we have already identified the divine traditions. First, we separate 

the data related to the branch of educational sciences from the 

humanities, and then determine the type of its scientific content in 

terms of first-tier or second-tier science. 

The following diagram illustrates the conceptual model of the 

pathway for identifying data indicating the educational branch: 

 

 

 

 

 

 

 

 

 

 

 

 

 

Third Process: Organizing the Data of Quranic Educational Sciences 

The third process is the organization of the data of Quranic educational 

sciences. For this purpose, we need to accomplish two stages: 
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a) Determining the organization patterns of educational sciences and 

drawing the conceptual model of each 

In this stage, we determine two patterns for organizing the data of 

both first- and second-tier sciences. We select the pattern in such a 

way that it falls among the most comprehensive circles of data 

classification; because the objective of the article is to demonstrate 

primary examples of data organization in educational sciences, and 

this level of localization and structuring is sufficient for determining 

more detailed patterns. This conciseness is also compatible with the 

limited capacity of a scholarly article. 

b) Explaining the examples 

Following the determination of organization patterns and their 

diagrammatic presentation in the form of two conceptual models—

which depict a simple picture of the pathway for organizing the data 

of Quranic-based educational sciences—we proceed to explain 

examples of organizing Quranic data within the structure of the 

humanities, thereby concretely demonstrating the operationalization of 

the organization. 

A) Determining the Organization Patterns of Educational Sciences 

1) The pattern for organizing first-tier knowledge data of educational 

sciences 

To organize the Quran's humanities data within the branch of 

educational sciences, we localize the data within the three-domain 

pattern of human actions—namely, the cognitive, affective, and 

behavioral domains. The structural diagram of the first-tier educational 

http://jti.isca.ac.ir/


25 
 Theosophia Islamica 

 

 

http://jti.isca.ac.ir 

O
r

g
a

n
iz

in
g

 t
h

e
 Q

u
r

a
n

ic
-B

a
s

e
d

 H
u

m
a

n
it

ie
s

 (
A

 C
a

s
e

 S
tu

d
y

 o
f 

O
r

g
a

n
iz

in
g

…
) 

science of the Holy Quran based on the aforementioned pattern is as 

follows: 

 

 

 

 

 

 

 

Conceptual Model for Identifying and Organizing First-Tier Data of the 

Educational Sciences Branch 

This pattern is the most comprehensive and inclusive structure 

that can be utilized to organize first-tier educational sciences. The 

function of organizing educational sciences derived from the Holy 

Quran within this pattern is that it demonstrates how the data of the 

Holy Quran encompasses all three of the aforementioned domains. 

The following diagram illustrates the pathway for organizing 

the Quran's first-tier data across the three cognitive, affective, and 

behavioral domains: 
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2) The pattern for organizing second-tier science data of educational sciences 

Since we selected three dimensions of the philosophy of science for 

investigation, the identifying components of the second-tier 

knowledge of educational sciences are: foundations, objectives, and 

methods. Accordingly, the structural diagram of the second-tier 

science of educational sciences is as follows: 

 

 

 

 

 

 

 

 

 

Conceptual Model for Organizing Second-Tier Science Data of Educational Sciences 

The following diagram illustrates the conceptual model of the 

pathway for organizing the Quran's second-tier data across the three 

dimensions of foundations, objectives, and methods: 

 

 

 

 

 

 

Comprehensive Pattern for Organizing Quranic-Based Educational Sciences 
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Comprehensive Conceptual Model of the Organization Pathway 

The integration of the previous models depicts the comprehensive 

conceptual model of the pathway for organizing the data of both first- 

and second-tier Quranic educational sciences: 

 

 

 

 

 

 

 

B) Examples 

The operational stages of organization follow the two patterns we 

considered. We endeavor to examine and localize at least two Quranic 

examples for each of the domains in first-tier science, and for each of 
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the foundations, objectives, and methods in second-tier science. Thus, 

we will analyze and organize a total of 6 to 12 examples—6 examples 

of second-tier educational science data and 6 examples of first-tier 

data—by localizing them within the aforementioned patterns and 

structures. 

First: Organizing Second-Tier Quranic-Based Educational 

Sciences Data 

Foundations in Educational Sciences 

1. « ِ الََّ  ِ  فِطَْ سَ الَلّه فطَََ  النَّاَ  هَليَْ يا ي َعَيْىيلَ لخَِليْقِ الَلّه » "The fiṭrah of Allah upon 

which He has created [all] people. No change should there be in the 

creation of Allah" (Ar-Rum: 30) is a divine tradition concerning 

human creation. This tradition expresses the existence of fiṭrah 

(innate disposition) within human beings, which is a divine affair 

and in the emergence of which human choice and action have no 

intervention. Despite this, the aforementioned tradition constitutes 

one of the foundations of the humanities from the perspective of 

contemporary exegetes (Jawadi Amuli, 2010, pp. 129–131), and 

specifically an anthropological foundation in educational sciences. 

2. مْنا بنَ » ي تدَمَ وَ حَمَلنْاهُمْ فِ  العَْ ِّ وَ العَْْ ِ  وَ اَزَقنْاهُمْ منَِ  وَ لٍَّىَْ كَ َّ َّْ يِّعاسِ وَ فَ  لنْاهُمْ هَلياالطَّ
  ْ لٍَّنْيا َفَْْيي ٌَ نْ  «كثَيٍ  مِمَّ "And We have certainly honored the children of 

Adam and carried them on the land and sea and provided for them 

of the good things and preferred them over much of what We have 

created, with [definite] preference" (Al-Isra: 70) indicates the 

inherent dignity of man (Office of Cooperation between Hawzah and 

University, 1998, p. 145). The inherent dignity of man constitutes an 

anthropological foundation in Quranic-based educational sciences, 

as many have acknowledged (Jawadi Amuli, 1987, p. 18; Farhadian, 1999, 

pp. 231–250; Shahriari and another, 2014; and Heydarnejad, 2018). It is 

evident that the dignity expressed in this tradition is not acquired; 
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rather, it is intrinsic. The tradition of man's inherent dignity is a 

second-tier knowledge and falls among the foundations of the 

humanities and educational sciences. Based on this tradition, every 

individual inherently and by virtue of themselves possesses dignity. 

Therefore, human education must also be within the framework of 

their inherent dignity and must not compromise it; rather, it should 

foster its flourishing and growth.  

Quranic-Based Data for Objectives in Educational Sciences 

َمََهَ  فََ ي منَِ الِْْ » .1 َْ َّهُ ا عيا  قلُْ أُوحَِ  إِلَ َّ أَ  َْ مِعنْا قُْ ت يا  هَ ََ شْيىِ  يَْ يىِل إِليَا *نِّ فٍَّالَُا إِ َّا  ال ُّ
َِ بَِ بِّنيا أَحَيىا «فآَمَنَّيا بيِهِ وَ ليَنْ  شُْيِ  "Say, 'It has been revealed to me that a 

company of the jinn listened and said, "Indeed, we have heard an 

amazing Qur'an * It guides to the right course, and we have 

believed in it. And we will never associate with our Lord anyone"'" 

(Al-Jinn: 1–2). The "continuous guidance of the Quran toward the 

right course (rushd)" is an absolute yet potential tradition. The 

constituent element of the rushd targeted by the Quran is faith and 

righteous deeds. This tradition expresses a goal-oriented datum in 

the science of education, thereby embodying second-tier knowledge 

for educational sciences. 

2. « َُ إِيَّ ليِعَْ  لٍَّيْتُ الْْيِنَّ وَ الِْْ يْ ٌَ عيُىُو ِ وَ ميا  »"And I did not create the jinn and 

mankind except to worship Me" (Ad-Dhariyat: 56) expresses 

ontological content regarding the jinn and humans. Restricting the 

cause of their creation to worship clearly demonstrates the divine 

objective behind their creation. This objective is perpetual, and the 

creation of every human being and jinn is accompanied by it. The 

educator's awareness of this objective guides them toward steering 

all cognitive, affective, and behavioral actions of the learner in the 

direction of realizing worship and growth. 
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Quranic-Based Data for Methods in Educational Sciences 

ييِّئاَِِ مْ حَتَيناسٍ وَ كيا َ » .2 ََ  ُ ُ  الَلّه ْ  صيالِ ا  فأَُوْلئيِكَ يعُيَىِّ لَ هَمَ
ُ إِيَّ مَنْ َابَ وَ تمَنَ وَ هَمِ  الَلّه

«غفَيَُاا  اَحيميا "Except for those who repent, believe, and do righteous 

work. For them Allah will replace their evil deeds with good. And 

ever is Allah Forgiving and Merciful" (Al-Furqan: 70) informs of a 

direct and causal relationship between the components of 

"repentance," "faith," and "righteous deeds" for "wrongdoers" and 

"the replacement of bad deeds with good ones." The sequence 

mentioned in the verse is meaningful, and any permutation within it 

will impede the flow of the tradition. Fundamentally, a person who 

does not repent from the aforementioned sins cannot truly believe 

in their terrifying consequences, and until they believe, they will 

not proceed to replace sins with righteous deeds, which are good 

acts. The tradition of replacing bad deeds with good ones possesses 

processual components. Processes form a part of methods; 

therefore, the aforementioned tradition indicates a part of the 

methodology of religious education and is counted among the 

methodological traditions within the science of education. This 

tradition demonstrates how to achieve transformation. It indicates 

the necessity of undertaking the aforementioned threefold process 

to realize the conversion of a bad deed into a righteous one. 

Accordingly, by being aware of the processual factors of repentance, 

followed by faith and then righteous deeds, the educator attains the 

methodology for modifying the learner's actions and can render them 

eligible for the tradition of transformation. 

Quranic-Based Data for Methods in Educational Sciences 

3. « ييِّئاَِِ مْ حَتَيناسٍ وَ كياإِيَّ مَنْ َابَ وَ تمَنَ وَ هَمِ  ََ  ُ ُ  الَلّه ْ  صالِ ا  فأَُوْلئيِكَ يعُيَىِّ ُ لَ هَمَ َ  الَلّه
 Except for those who repent, believe, and do righteous"«غفَيَُاا  اَحيميا

work. For them Allah will replace their evil deeds with good. And 
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ever is Allah Forgiving and Merciful" (Al-Furqan: 70) informs of a 

direct and causal relationship between the components of 

"repentance," "faith," and "righteous deeds" for "wrongdoers" and 

"the replacement of bad deeds with good ones." The sequence 

mentioned in the verse is meaningful, and any permutation within it 

will impede the flow of the tradition. Fundamentally, a person who 

does not repent from the aforementioned sins cannot truly believe 

in their terrifying consequences, and until they believe, they will 

not proceed to replace sins with righteous deeds, which are good 

acts. The tradition of replacing bad deeds with good ones possesses 

processual components. Processes form a part of methods; 

therefore, the aforementioned tradition indicates a part of the 

methodology of religious education and is counted among the 

methodological traditions within the science of education. This 

tradition demonstrates how to achieve transformation. It indicates 

the necessity of undertaking the aforementioned threefold process 

to realize the conversion of a bad deed into a righteous one. 

Accordingly, by being aware of the processual factors of repentance, 

followed by faith and then righteous deeds, the educator attains the 

methodology for modifying the learner's actions and can render 

them eligible for the tradition of transformation. 

4. « مُ الَْ يقُّ فمََينْ شياءَ اََّخَيذَ إِليا َْ َ اَبِّيهِ مَآبيا   ذلكَِ اليْ »"That is the True Day; so he 

who will takes to his Lord a resort" (An-Naba: 39) informs of the 

causal relationship between human volition (masyiah) and the 

initiation of guidance toward God. A number of verses in the Holy 

Quran indicate this divine tradition (Al-Kahf: 29; Al-Muddaththir: 36–37 

and 54–56; Al-Muzzammil: 19; Al-Insan: 29; and At-Takwir: 27–29). The 

aforementioned tradition illustrates one of the processual factors of 

moving toward God or turning away from Him. The formation of 

volition (willing) for the divine education of oneself or another is a 
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processual necessity; hence, it possesses a methodological function. 

By being aware of this processual factor, the educator realizes that 

to create a fundamental change in the learner, prioritizing the 

methodology of influencing their volitions and desires must be 

placed at the forefront. 

Second: Organizing First-Tier Educational Sciences Data 

Quranic-Based Data 

Cognitive Domain of Educational Sciences 

5. « َاً ِ وَ كيا َُا بِ يا يتَْيََْ ِ ؤُ  ثمَُّ كاَ  هاقعََِ  الَّذينَ أََاؤُا التُّ بَُا بآِيياسِ الَلّه أَْ  كيَذَّ »"Then 

the end of those who did evil was the worst [consequence] because 

they denied the verses of Allah and were toward them mocking" 

(Ar-Rum: 10); "Then the end of those who did evil was evil because 

they denied the verses of Allah and used to mock them." The verse 

demonstrates a causal relationship between "denying the verses of 

Allah and mocking them" and "an evil consequence." That is, an 

evil end belongs to those who did evil because they denied and 

mocked the verses of Allah (Tabatabai, 1970, Vol. 16, p. 159). The 

continuous denial and treating as false of the verses of Allah 

constitute a cognitive action. Man's bad ending is the effect of this 

continuous cognitive action of his. This datum is placeable among 

the Quranic-based data of the cognitive domain of educational 

sciences. By recognizing this tradition, the educator distances the 

learner from committing evil so as to protect them from the 

aforementioned consequence. 

ََ وَ المَْْئكَُِ  وَ أُولَُا العِْليْمِ قائمِيا  باِلٍِّْتْي » .6 ُ أَ َّهُ ي إِلهَ إِيَّ هُ  Allah witnesses"«شَِ ىَ الَلّه

that there is no deity except Him, and [so do] the angels and those 

of knowledge—maintaining [creation] in justice" (Al-Imran: 18); 

"Allah testifies that there is no deity except Him; and the angels 

and those possessing knowledge, while standing firm for justice." 
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The verse demonstrates the impact of man's rising for justice on the 

testimony or witnessing of the oneness of God; just as Allameh 

Tabatabai considers this testifying to be presence-based and 

intuitive (Tabatabai, 1970 AH, Vol. 3, p. 113). In any case, the 

aforementioned testimony is epistemic and cognitive, and rising for 

justice is instrumental in this cognition. With this explanation, the 

cognition and witnessing of God is eternal, while the cognition of 

the angels and humans is non-eternal. The difference between the 

cognition of angels and that of humans lies in the fact that angels 

possess cognition of God by essential necessity, whereas humans 

are not accompanied by this necessity, and the bulk of human 

cognition is acquired. Thus, rising for justice is an eternal necessity 

in God, an essential necessity in angels, and acquired in humans. 

Man voluntarily acquires knowledge and rises for justice, and 

consequently attains the cognition and witnessing of the divine 

oneness. Some exegetes have considered "maintaining [creation] in 

justice" (qā'iman bi-al-qisṭ) to be solely a circumstantial state (ḥāl) 

qualifier for "Allah" (Jawadi Amuli, 1998, pp. 210–211; Tabatabai, 1970 

AH, Vol. 3, p. 113), although Allameh's phrasing emphasizes that 

Allah is the possessor of the circumstantial state (dhū al-ḥāl) and is 

not explicit in denying other agents as dhū al-ḥāl; however, 

Ayatollah Jawadi's phrasing clearly indicates the exclusivity of 

Allah as the dhū al-ḥāl. This is subject to critique: first, ūlū al-'ilm 

(those of knowledge) is the closest agent to the circumstantial state; 

second, if the state were intended for all agents, it should have 

stated, "Allah testifies—standing in justice—that there is no deity 

except Him, and [so do] the angels and those of knowledge," so 

that these two would be conjoined to Allah, the object of testimony, 

and Allah's state. Accordingly, by recognizing the aforementioned 

tradition, the educator realizes that in order to lead the learner to 

the testimony or witnessing of the divine oneness, it is necessary to 
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bring them to the sufficiency of knowledge coupled with rising for 

justice. 

Quranic-Based Data 

Affective Domain of Educational Sciences 

حيم» .7 ابُ اليي َّ ََّ َّيي ََ الَ يينْ اَبِّييهِ كلَمِيياسٍ فََييابَ هَليَيْيهِ إِ َّييهُ هُيي
 Then Adam"«فََلٍَََّّييا تدَمُ مِ

received from his Lord words, and He accepted his repentance. 

Indeed, it is He who is the Accepting of repentance, the Merciful" 

(Al-Baqarah: 37). 

A natural concomitance exists between repentance and remorse. Of 

course, not every level of remorse leads to repentance, just as the 

Holy Quran reports the remorse of some without recording their 

repentance (Al-Ma'idah: 31 and 52). Not everyone who is remorseful is 

necessarily repentant, but everyone who is repentant is at the 

highest level of remorse, because only this level of remorse 

culminates in repentance. Therefore, repentance, by way of 

implicative indication, is a tradition governing human affective 

action. Recovering and restoring the learner to desirable actions 

depends upon generating the affect of remorse that culminates in 

repentance within them. 

ََ شُيََّّ  فَتِْيهِ فأَُولئيِكَ هُيمُ المُْفلُِْ يَ » .8  And whoever is protected from"«مَنْ يَُ

the stinginess of his soul - it is those who will be the successful" 

(Al-Hashr: 9). 

The Holy Quran speaks of an affective action oriented toward 

wealth and economic matters that provides the groundwork for 

falāḥ (success/salvation) and an open path toward God. Shuḥḥ 

means stinginess accompanied by greed (Raghib Isfahani, 1991, p. 446). 

Stinginess is an affective action directed toward property and 

economic matters that prevents a person from spending where 
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expenditure is necessary. Yūqa, meaning "is protected," speaks of 

an action that influences the aforementioned affective action. The 

verse informs of a causal relationship and a tradition. One of the 

complete causes for attaining falāḥ is the prevention of the 

affective action of stinginess accompanied by greed. This tradition 

is placeable among the data of the affective domain of the Quranic-

based educational sciences. One of the ways to lead the learner to 

the lofty goal of falāḥ is for the educator to curb the attribute of 

"stinginess accompanied by greed" within them. 

Quranic-Based Data 

Behavioral-Operational Domain of Educational Sciences 

9. « ً  للِمٍََُّّْينَ * الَّذينَ ذلكَِ الكَِْا يا باِلغْيَبِْ وَ يٍُّيمَُ َ  يمُْمنَُِ َ بُ ي اَيبَْ فيهِ هُى يْذَ وَ مِمَّ  الصَّ
َ ذِ  ٌِ  هُيمْ اَزَقنْاهُمْ ينُفٍََُِّْ  * وَ الَّذينَ يمُْمنََُِ  بمِا أُ يِْ َ  إِليَيْكَ وَ ميا أُ يِْ َ  مِينْ قعَلْيِكَ وَ بيِارْ

ينْ اَبِِّ يمْ وَ أُولئيِكَ هُيمُ المُْفلُِْ يَ َ  يَُقنََُِ  * أُولئكَِ هَلا
ً  مِ هُيى »"This is the Book 

about which there is no doubt, a guidance for those conscious of 

Allah * Who believe in the unseen, establish prayer, and spend out 

of what We have provided for them * And who believe in what has 

been revealed to you, [O Muhammad], and what was revealed 

before you, and of the Hereafter they are certain [in faith] * Those 

are upon [right] guidance from their Lord, and it is those who are 

the successful" (Al-Baqarah: 2–5).  

The nominal form of the root taqwā indicates stability in being 

characterized by the origin of the action. The use of present tense 

verbs for the actions of faith, expenditure (infāq), and certitude 

(yaqīn) also denotes dynamism and continuity. This means that 

performing the aforementioned actions only once or a few times 

and then abandoning them is not fruitful; rather, to achieve the 

stated results, each of these actions must be institutionalized within 

human existence continuously and dynamically. 
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There is a processual connection between the two groups of 

actions, stating that "dynamic and continuous faith in the unseen" is 

the cause of "the continuous establishment of prayer," and "dynamism 

and continuity in establishing prayer" is the cause of "the continuity 

and dynamism of expenditure." Likewise, "continuous faith in what 

has been revealed to the Prophet" is the cause of "the dynamism 

and continuity of faith in what was revealed before the Prophet," 

and "dynamic faith therein" is the cause of "continuous and 

dynamic certitude regarding the Hereafter." To bring the learner to 

the aforementioned desirable results, the educator must foster 

behaviors in them that act as the causes for those results. 

10. « ِْلُّ  ُ لُّ بهِِ كثَي ا  وَ يَْ ىل بهِِ كثَي ا  وَ ما ي
ِْ
ُ ُ ي ٍّينَ * الَّذينَ ينٍَّْ َِ ِ منِْ بهِِ إِيَّ الفْا ََ  هَْ ىَ الَلّه ُْ

اَِْ  أُولئيِيكَ هُيي ْْ ُ بيِيهِ أَْ  يَُصَييلَ وَ يفُتِْييىُوَ  فِيي  ا ييهِ وَ يٍَّطَْعيُيََ  مييا أَمَييَ  الَلّه
مُ بعَيْيىِ ميثاقِ

يُ و َ  َِ  He misleads many thereby and guides many thereby. And"«الخْا

He misleads not except the defiantly disobedient * Who break the 

covenant of Allah after its contracting and sever that which Allah 

has ordered to be joined and cause corruption on earth. It is those 

who are the losers" (Al-Baqarah: 26–27). 

The verse indicates at least four divine traditions; however, 

only two traditions are conditioned upon human behavior. First: the 

tradition of the "causal relationship between deviance (fisq) and three 

actions: breaking the covenant, severing ties of kinship, and causing 

corruption on earth." Second: the tradition of the "relationship 

between deviance and the aforementioned actions with loss 

(khusran)." The aforementioned traditions are placeable among the 

data of the behavioral domain of Quranic-based educational sciences. 

By being aware of the causal relationships between the 

aforementioned behaviors and their undesirable outcomes in order to 

prevent the learner's deviation through the Quran, the educator must 
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distance them from the attribute of deviance. Similarly, to prevent 

their loss and self-alienation, it is necessary to curb the actions of 

breaking the covenant, severing kinship ties, and causing corruption 

on earth within the learner. 

Conclusion 

1. Religious data, including the data of the Holy Quran, are 

fraught with anthropological propositions and a collection of 

descriptive and prescriptive knowledges for organizing human 

voluntary actions. Therefore, the subject matter, predicate, and 

issues of the humanities overlap with the data of the Holy 

Quran. 

2. Educational sciences rank among the most important branches 

of the humanities. 

3. A remarkable portion of the data of the Holy Quran consists of 

divine traditions that describe human voluntary actions and are 

placeable within the branch of educational sciences. 

4. Formulating a methodological approach for organizing divine 

traditions within the domain of the humanities and positioning 

the said traditions therein—especially within its most important 

branch, namely educational sciences—serves as one of the 

undeniable prerequisites for Islamization and is a necessary and 

unavoidable task. 

5. The essential processes of organizing Quranic-based humanities 

within any branch of the humanities, including educational 

sciences, are as follows: 

5.1. First: Determining the identifying components; 

5.2. Data retrieval; 

5.3. Organizing the data of Quranic educational sciences; 
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6. The identifying components of the divine traditions in the 

domain of first-tier educational knowledge consist of: first—

incorporating the description of human voluntary actions; 

second—incorporating the modification of human voluntary 

actions. 

7. The identifying components of the divine traditions in the 

domain of second-tier educational knowledge consist of: first—

incorporating foundations; second—incorporating objectives; 

third—incorporating educational methods. 

8. Those components whose inclusion in any divine tradition 

necessitates its placeability within educational sciences. 

9. Data retrieval is carried out through examining the inclusion of 

identifying components in each divine tradition. 

10. Divine traditions containing first-tier knowledge of educational 

sciences are organizable within three domains: cognitive, 

affective, and behavioral. 

11. Divine traditions containing second-tier knowledge of 

educational sciences are organized within a threefold structure 

of foundations, objectives, and methods. 

12. The conceptual model for organizing each of the divine traditions 

containing first- and second-tier knowledge of educational 

sciences, as well as their comprehensive conceptual model, is 

delineable. 
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